Cumberland County Schools

ENGLISH LANGUAGE ARTS
Students in grades nine and ten will continue to build on the literary progression of previous grades by reading and
comprehending increasingly complex texts. They will be able to recognize various accounts of a subject told in
multiple forms, expanding their reasoning to include what each version stressed or called attention to and how that
influenced the account. Students will be able to distinguish between “strong evidence” and insufficient or unreliable
details as they read text. At this level, reading will include a study of world literature as well as reading and evaluating
influential U.S. documents.
Required writing by students in grades nine and ten will include argumentative papers that support their analysis of a
text or topic, using enough relevant evidence to legitimately support their claim(s); informative texts that examine and
communicate complex ideas, concepts, or information clearly and accurately; and narratives containing a progression
of events that build upon each other. All writing products will reflect a strong command of grammar and usage.
The following grade-specific standards define what students should understand and be able to do by the end of the
year to progress towards college and career readiness in each major area.

Reading: Literature
Key Ideas and Details
1. Cite strong and thorough textual evidence to
support analysis of what the text says explicitly as
well as inferences drawn from the text.
2. Determine a theme or central idea of a text and
analyze in detail its development over the course
of the text, including how it emerges and is
shaped and refined by specific details; provide an
objective summary of the text.
3. Analyze how complex characters (e.g., those with
multiple or conflicting motivations) develop over
the course of a text, interact with other characters,
and advance the plot or develop the theme.

Craft and Structure
4. Determine the meaning of words and phrases as
they are used in the text, including figurative and
connotative meanings; analyze the cumulative
impact of specific word choices on meaning and
tone (e.g., how the language evokes a sense of
time and place; how it sets a formal or informal
tone).
5. Analyze how an author’s choices concerning how
to structure a text, order events within it (e.g.,
parallel plots), and manipulate time (e.g., pacing,
flashbacks) create such effects as mystery,
tension, or surprise.
6. Analyze a particular point of view or cultural
experience reflected in a work of literature from
outside the United States, drawing on a wide
reading of world literature.

Integration of Knowledge and Ideas
7. Analyze the representation of a subject or a key
scene in two different artistic mediums, including
what is emphasized or absent in each treatment
(e.g., Auden’s “Musée des Beaux Arts” and
Breughel’s Landscape with the Fall of Icarus).
8. (Not applicable to literature)
9. Analyze how an author draws on and transforms
source material in a specific work (e.g., how
Shakespeare treats a theme or topic from Ovid
or the Bible or how a later author draws on a
play by Shakespeare).

Range of Reading and
Level of Text Complexity
10. By the end of grade 9, read and comprehend
literature, including stories, dramas, and poems,
in the grades 9–10 text complexity band
proficiently, with scaffolding as needed at the
high end of the range.
By the end of grade 10, read and comprehend
literature, including stories, dramas, and poems,
at the high end of the grades 9–10 text
complexity band independently and proficiently.

Key Ideas and Details
1. Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.
2. Determine a central idea of a text and analyze its development over the course of
the text, including how it emerges and is shaped and refined by specific details;
provide an objective summary of the text.
3. Analyze how the author unfolds an analysis or series of ideas or events, including
the order in which the points are made, how they are introduced and developed, and
the connections that are drawn between them.

Reading:
Informational
Text

Craft and Structure
4. Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze the cumulative impact of
specific word choices on meaning and tone (e.g., how the language of a court
opinion differs from that of a newspaper).
5. Analyze in detail how an author’s ideas or claims are developed and refined by
particular sentences, paragraphs, or larger portions of a text (e.g., a section or
chapter).
6. Determine an author’s point of view or purpose in a text and analyze how an author
uses rhetoric to advance that point of view or purpose.
Integration of Knowledge and Ideas
7. Analyze various accounts of a subject told in different mediums (e.g., a person’s life
story in both print and multimedia), determining which details are emphasized in
each account.
8. Delineate and evaluate the argument and specific claims in a text, assessing
whether the reasoning is valid and the evidence is relevant and sufficient; identify
false statements and fallacious reasoning.
9. Analyze seminal U.S. documents of historical and literary significance (e.g.,
Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four
Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address
related themes and concepts.
Range of Reading and Level of Text Complexity
10. By the end of grade 9, read and comprehend literary nonfiction in the grades
9–10 text complexity band proficiently, with scaffolding as needed at the high end of
the range.
By the end of grade 10, read and comprehend literary nonfiction at the high end of
the grades 9–10 text complexity band independently and proficiently.

Writing
Text Types and Purposes
1. Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence.
a. Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization
that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.
b. Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and
limitations of both in a manner that anticipates the audience’s knowledge level and concerns.
c. Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the
relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and
counterclaims.
d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the
discipline in which they are writing.
e. Provide a concluding statement or section that follows from and supports the argument presented.

Writing (Continued)
Text Types and Purposes (Continued)
2. Write informative/explanatory texts to examine and convey complex
ideas, concepts, and information clearly and accurately through the
effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and
distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to
aiding comprehension.
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details,
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the
relationships among complex ideas and concepts.
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the
discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation
presented (e.g., articulating implications or the significance of the topic).

3. Write narratives to develop real or imagined experiences or events
using effective technique, well-chosen details, and well-structured
event sequences.
a. Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple
point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or
events.
b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop
experiences, events, and/or characters.
c. Use a variety of techniques to sequence events so that they build on one another to create a coherent whole.
d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the
experiences, events, setting, and/or characters.
e. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the
course of the narrative.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.
5. Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing
what is most significant for a specific purpose and audience.
6. Use technology, including the Internet, to produce, publish, and
update individual or shared writing products, taking advantage of
technology’s capacity to link to other information and to display
information flexibly and dynamically

Writing (Continued)
Research to Build and Present Knowledge
7. Conduct short as well as more sustained research projects to answer a question (including a self-generated
question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources
on the subject, demonstrating understanding of the subject under investigation.
8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches
effectively; assess the usefulness of each source in answering the research question; integrate information
into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for
citation.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grades 9-10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms
source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible
or how a later author draws on a play by Shakespeare]”).
b. Apply grades 9-10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument
and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and
sufficient; identify false statements and fallacious reasoning”).

Range of Writing
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames
(a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening
Comprehension and Collaboration
1. Initiate and participate effectively in a
range of collaborative discussions
(one-on-one, in groups, and teacherled) with diverse partners on grades
9-10 topics, texts, and issues, building
on others’ ideas and expressing their
own clearly and persuasively.

2. Integrate
multiple sources
of information
presented in
diverse media
or formats (e.g.,
visually,
quantitatively,
orally)
evaluating the
credibility and
accuracy of
each source.

3. Evaluate a
speaker’s
point of view,
reasoning, and
use of
evidence and
rhetoric,
identifying any
fallacious
reasoning or
exaggerated
or distorted
evidence.

a. Come to discussions prepared, having read
and researched material under study;
explicitly draw on that preparation by referring
to evidence from texts and other research on
the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas.
b. Work with peers to set rules for collegial
discussions and decision-making (e.g.,
informal consensus, taking votes on key
issues, presentation of alternate views), clear
goals and deadlines, and individual roles as
needed.
c. Propel conversations by posing and
responding to questions that relate the
current discussion to broader themes or
larger ideas; actively incorporate others into
the discussion; and clarify, verify, or
challenge ideas and conclusions.
d. Respond thoughtfully to diverse perspectives,
summarize points of agreement and
disagreement, and, when warranted, qualify
or justify their own views and understanding
and make new connections in light of the
evidence and reasoning presented.

Speaking and Listening (Continued)
Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can
follow the line of reasoning and the organization, development, substance, and style are appropriate to
purpose, audience, and task.
5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings, reasoning, and evidence and to add interest.
6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or
appropriate.

Language
Conventions of Standard English
1. Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.
a. Use parallel structure.
b. Use various types of phrases (noun, verb,
adjectival, adverbial, participial, prepositional,
absolute) and clauses (independent,
dependent; noun, relative, adverbial) to
convey specific meanings and add variety
and interest to writing or presentations.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.
a. Use a semicolon (and perhaps a conjunctive
adverb) to link two or more closely related
independent clauses.
b. Use a colon to introduce a list or quotation.
c. Spell correctly.

Knowledge of Language
3. Apply knowledge of language to understand how language functions in different contexts, to make effective

choices for meaning or style, and to comprehend more fully when reading or listening.
a. Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s
Manual for Writers) appropriate for the discipline and writing type.

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grades 9–10 reading
and content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence,
paragraph, or text; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.
b. Identify and correctly use patterns of word changes that
indicate different meanings or parts of speech (e.g.,
analyze, analysis, analytical; advocate, advocacy).
c. Consult general and specialized reference materials
(e.g., dictionaries, glossaries, thesauruses), both print
and digital, to find the pronunciation of a word or
determine or clarify its precise meaning, its part of
speech, or its etymology.
d. Verify the preliminary determination of the meaning of a
word or phrase (e.g., by checking the inferred meaning
in context or in a dictionary).

5. Demonstrate understanding of figurative
language, word relationships, and nuances
in word meanings.
a. Interpret figures of speech (e.g.,
euphemism, oxymoron) in context and
analyze their role in the text.
b. Analyze nuances in the meaning of
words with similar denotations.
6. Acquire and use accurately general
academic and domain-specific words and
phrases, sufficient for reading, writing,
speaking, and listening at the college and
career readiness level; demonstrate
independence in gathering vocabulary
knowledge when considering a word or
phrase important to comprehension or
expression.

Ninth Grade Writing Sample
Argument
This argument was written in response to a classroom assignment. The students were asked to compare a
book they read on their own to a movie about the same story and to prove which was better. Students had six
weeks to read and one and a half weeks to write, both in and out of class.

The True Meaning of Friendship
John Boyne’s story, The Boy in the Striped Pajamas, tells the tale of an incredible friendship between two
eight-year old boys during the Holocaust. One of the boys is Bruno, the son of an important German
commander who is put in charge of Auschwitz Camp, and the other is Shmuel, a Jewish boy inside the camp.
Throughout the story their forbidden friendship grows, and the two boys unknowingly break the incredible
racial boundaries of the time. They remain best friends until Bruno goes under the fence to help Shmuel find
his father when they are both killed in the gas showers of the camp. By comparing and contrasting supporting
characters, irony, and the themes in the movie and the book, it is clear that the movie, The Boy in the Striped
Pajamas (Mark Herman, 2008) is not nearly as good as the novel of the same title.
Characterization is very important to a story and influences how a person interprets the novel or movie, and
one important way that the book differs from the movie is how Bruno’s mother is characterized. In the movie,
she is unrealistically portrayed as an honest woman with good moral values, and is almost as naive as Bruno
is about what is going on at Auschwitz. When she discovers what her husband is doing to people at the camp
she is deeply disturbed. Mortified by her husband’s cruelty, their relationship declines. In contrast, she is a far
more sinister character in the book. Though Bruno is too young to understand what his mother is doing, one
of the reasons he dislikes Lieutenant Kotler is that, “ . . . he was always in the living room with Mother and
making jokes with her, and Mother laughed at his jokes more than she laughed at Father’s” (162). Bruno’s
mother is very unhappy in her new situation away from Berlin, and her discontent leads her to cheat on her
husband. This also leads her to unknowingly hurt her son, for Bruno is upset that she is paying more attention
to Lieutenant Kotler than she is to his father, and the damage she causes could be magnified if she continues
to disrupt their family. Further examples of her abysmal character and unfaithfulness are revealed when
Bruno’s mother finds the young lieutenant and says, “Oh Kurt, precious, you’re still here . . . I have a little free
time now if—Oh! she said, noticing Bruno standing there. ‘Bruno! What are you doing here?’”(166). Her
disloyalty further allows the reader to see that her character is far from virtuous, contrary to the opinion of a
person who viewed the movie. Throughout the story, it also becomes apparent that Bruno’s mother is also an
alcoholic, and, “Bruno worried for her health because he’d never known anyone to need quite so many
medicinal sherries” (188). Unable to come to terms with her new circumstances and strained relationship with
her husband, Bruno’s mother tries to drink away her problems, further conveying that she is a weak character.
Bruno’s extreme innocence about his mother and situation at Auschwitz are magnified by the use of irony in
both the movie and the book.
In some ways the book and the movie have similar aspects, and one of these aspects is how irony is used to
emphasize Bruno’s innocence and to greatly emphasize the tragic mood of the story. In the final climactic
scene of the movie—just after Bruno has gone under the fence to help Shmuel find his father— the two boys
are led to the gas showers to be killed. Unaware of what is about to happen to them, Bruno tells Shmuel that
his father must have ordered this so it must be for a good reason, and that they are going into the air-tight
rooms to stay out of the rain and avoid getting sick. This statement is incredibly ironic because, unbeknownst
to Bruno, his father has unknowingly commenced his own son’s death sentence. In addition to this, the
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soldiers have no intention of keeping their prisoners healthy. It never occurs to Bruno that anyone would want
to destroy another human being or treat them badly, and his innocence makes his premature death all the
more tragic. Although the movie may be incredibly ironic in a few specific instances, the book contains a
plethora of ironic events that also accentuate Bruno’s childishness and naivety. A profound example of this is
exhibited when Bruno thinks to himself that, “ ... he did like stripes and he felt increasingly fed up that he had
to wear trousers and shirts and ties and shoes that were too tight for him when Shmuel and his friends got to
wear striped pajamas all day long” (155). Bruno has no clue that the people in the “striped pajamas” are being
cruelly treated and murdered, and is jealous of what he thinks is freedom. Bruno once again reveals his
innocence when he asks Pavel, the Jewish man from the camp who cleans him up after a fall, “If you’re a
doctor, then why are you waiting on tables? Why aren’t you working at a hospital somewhere?” (83). It is a
mystery to Bruno that a doctor would be reduced to such a state for no transparent reason, and his beliefs
should be what all adults think. Though what he says is naive, it points out the barbarity of the German
attitude toward the Jews. If an uneducated child could be puzzled by this, then how could learned adults allow
such a thing? Through Bruno’s comment, John Boyne conveys the corruptness of the German leaders during
the Holocaust, an idea that the movie does not relay to the watcher nearly as well. The book impels the
reader to think deeper about the horrors of the Holocaust, and all this ties into the true theme of the story.
The Boy in the Striped Pajamas and its movie counterpart both have different themes, but it is the book’s
theme that accurately states the author’s message. The movie ends with a race against time as Bruno’s
family searches for him in the camp, trying to find him before he is killed. They are too late, and Bruno and
Shmuel die together like so many other anonymous children during the Holocaust. The theme of the movie is
how so many children died at the ruthless hands of their captors; but the book’s theme has a deeper
meaning. As Bruno and Shmuel die together in the chamber, “ ... the room went very dark, and in the chaos
that followed, Bruno found that he was still holding Shmuel’s hand in his own and nothing in the world would
have persuaded him to let it go” (242). Bruno loves Schmuel, and he is willing to stay with him no matter what
the consequences, even if it means dying with him in the camp that his father controls. They have conquered
all boundaries, and this makes the two boys more than just two more individuals who died in Auschwitz. The
Boy in the Striped Pajamas is not the story of two children who died in a concentration camp; this story is
about an incredible friendship that triumphed over racism and lasted until the very end. It is the story of what
should have been between Jews and Germans, a friendship between two groups of people in one nation who
used their strengths to help each other.
Based on the analysis of supporting characters, irony, and themes of John Boyne’s The Boy in the Striped
Pajamas and the movie, it can be concluded that the book is far superior to the movie. Though Bruno’s
mother is a dishonest woman in the book, her bad character is more realistic for the time when compared to
the mother in the movie who is horrified by Auschwitz. John Boyne uses many examples of irony in the book
to emphasize Bruno’s innocence and to magnify the tragedy of his death. Unlike the movie the irony in the
book leads the reader to ponder on the barbarity of the German leaders during the Holocaust. The book’s
theme of long lasting friendship gives purpose to the story, while the movie’s theme of the cruelty of
concentration camps does not lead the viewer to delve deeper into the story. It is necessary for the person to
read this book in order to understand the true message of friendship and cooperation in the story, a message
that a person who had only seen the movie could not even begin to grasp.

Annotation
The writer of this piece
 introduces a precise claim and distinguishes the claim from (implied) alternate or opposing
claims.
 . . . it is clear that the movie, The Boy in the Striped Pajamas (Mark Herman, 2008) is not nearly as
good as the novel of the same title.
 develops the claim and counterclaims fairly, supplying evidence for each while pointing out the
strengths and limitations of both in a manner that anticipates the audience’s need for information
about the book.
 Reason: In the movie, she [the mother] is unrealistically portrayed as an honest woman with good
moral values . . . she is a far more sinister character in the book . . .
 Evidence: . . . one of the reasons he [Bruno] dislikes Lieutenant Kotler is that, “ . . . he was always in
the living room with Mother and making jokes with her, and Mother laughed at his jokes more than
she laughed at Father’s” (162) . . . Bruno’s mother finds the young lieutenant and says, “Oh Kurt,
precious, you’re still here . . . I have a little free time now if—Oh! she said, noticing Bruno standing
there. ‘Bruno! What are you doing here?’”(166). . . . Bruno’s mother is also an alcoholic, and, “Bruno
worried for her health because he’d never known anyone to need quite so many medicinal sherries”
(188)
 Reason: . . . it is the book’s theme that accurately states the author’s message . . . the book’s theme
has a deeper meaning . . . The book’s theme of long lasting friendship gives purpose to the story . . .
 Evidence: The movie ends with a race against time as Bruno’s family searches for him in the camp,
trying to find him before he is killed. They are too late, as Bruno and Shmuel die together like so
many other anonymous children during the Holocaust . . . [In the book] As Bruno and Shmuel are
standing together in the chamber, “ . . . the room went very dark, and in the chaos that followed,
Bruno found that he was still holding Shmuel’s hand in his own and nothing in the world would have
persuaded him to let it go” (242).
 uses words, phrases and clauses to link the major sections of the text, create cohesion, and
clarify the relationships between claim and reasons, between reasons and evidence, and
between claims and (implied) counterclaims.
 In the movie . . . In contrast . . . Though Bruno is too young . . . Further examples of her abysmal
character . . . Throughout the story, it also becomes apparent . . . In the final climactic scene . . .
because, unbeknownst to Bruno . . . A profound example of this . . .Based on the analysis . . .
 establishes and maintains a formal style and objective tone.
 John Boyne’s story, The Boy in the Striped Pajamas, tells the tale of an incredible friendship between
two eight-year old boys during the Holocaust. . . . Characterization is very important to a story and
influences how a person interprets the novel or movie, and one important way that the book differs
from the movie is how Bruno’s mother is characterized . . . In some ways the book and the movie
have similar aspects, and one of these aspects is how irony is used to emphasize Bruno’s innocence
and to greatly emphasize the tragic mood of the story . . .
 provides a concluding section that follows from and supports the argument presented.
 Based on the analysis of supporting characters, irony, and themes of John Boyne’s The Boy in the
Striped Pajamas and the movie, it can be concluded that the book is far superior to the movie.
Though Bruno’s mother is a dishonest woman in the book, her bad character is more realistic for the
time when compared to the mother in the movie who is horrified by Auschwitz. John Boyne uses
many examples of irony in the book to emphasize Bruno’s innocence and to magnify the tragedy of
his death. Unlike the movie the irony in the book leads the reader to ponder on the barbarity of the
German leaders during the Holocaust. The book’s theme of long lasting friendship gives purpose to
the story, while the movie’s theme of the cruelty of concentration camps does not lead the viewer to
delve deeper into the story. It is necessary for the person to read this book in order to understand the
true message of friendship and cooperation in the story, a message that a person who had only seen
the movie could not even begin to grasp.
 demonstrates exemplary command of the conventions of standard written English.

Ninth Grade Writing Sample
Informative/Explanatory
This essay was written in response to the following assignment: Consider The House on Mango Street by
Sandra Cisneros (1984) and the movie Whale Rider, based on the novel by Maori author Witi Ihimaera and
directed by Niki Caro (2003). Write a comparison/contrast paper discussing the similarities and differences
between these two works. Keeping in mind the main characters Esperanza Cordero and Paikea Apirana, the
traditions of the two cultures, Hispanic and Maori, the role of women, religion, and symbolism, compare and
contrast how Esperanza and Pai bridge the past and the present for their people.

Lives on Mango, Rides the Whale
More than 8,000 miles of land and sea separate two seemingly contrasting young women. One young girl lives
in the urban streets of Chicago, depicted in The House on Mango Street by Sandra Cisneros (1984), while the
other thrives in the countryside of New Zealand, as shown in Whale Rider, directed by Niki Caro (2003)—one
an immigrant from a foreign country and the other a native Maori descendent. Both girls struggle for change,
fighting their own quiet wars. Despite the vast differences in lifestyle and culture, both Esperanza Cordero of
Chicago and Paikea Apirana of New Zealand are destined to be leaders of their generation in spite of the
multitude of traditions and expectations that define them as individuals and their role as women in society.
These two natural-born leaders are bridging the gap between the ancient customs and modern-day life.
While culture has a huge impact on the Cordero and Apirana families, the protagonists of both groups are
affected the most. In Esperanza’s world, women are put down and locked inside their husband’s houses,
having no rights and absolutely no say in their own households. The patriarchal society overwhelms every
aspect of life, and Esperanza demands change through rebelling in her own quiet war. “I have decided not to
grow up tame like the others who lay their necks on the threshold waiting for the ball and chain” (The House on
Mango Street). She plans to set her own example, to forge her own path, in the hopes that the oppressed
women of Mango Street will realize alternative options. Desperately seeking an opportunity to flee Mango
Street, Esperanza dreams of the day when she will leave just another crippled house to seek her own way in
the world. However, she states, “They will not know I have gone away to come back. For the ones I left behind.
For the ones who cannot get out” (The House on Mango Street). Paikea, on the other hand is a native of New
Zealand. According to legend, her ancestor and namesake rode on the back of a whale to this land and her
family has been there ever since. Because of her rich and influential history, Pai is very proud of her culture.
She wants the best for her people and she understands that the village and tribe must modernize and change
with the times or else they may lose everything. For example, in the movie Whale Rider, Pai walks into her
kitchen to find three elder women smoking cigarettes. Hiding the evidence, the conversation dies as soon as
she enters the room, but she says to them, “Maori women have got to stop smoking.” Pai loves her culture and
the significance of the whale, yet she, like Esperanza, demands change, starting with her grandfather Koro
accepting the fact that Pai is destined to become the first female chief of the village. Both girls dream of the
day where their women will be respected and treated as equals in their patriarchal societies.
Family also plays an important role in both The House on Mango Street and Whale Rider. The Corderos are
one happy group, with lots of strong and inspirational individuals, binding relatives together like a ribbon on a
present. Esperanza, the namesake and great-grandmother of the young protagonist, was a strong-willed
woman. “My great-grandmother. I would’ve liked to have known her, a wild horse of a woman, so wild she
wouldn’t marry” (The House on Mango Street). Another prominent man is Esperanza’s Uncle Nacho. At a
baptism, Uncle Nacho convinces Esperanza to dance; despite her sad brown shoes, she in fact does with her
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uncle telling her how beautiful she is, making her forget her discomfort and hatred of her shoes. Even though
Esperanza may be loved in her family and close community, she is of low social status in general. She, like
Geraldo in the vignette “Geraldo No Last Name,” is “just another brazer who didn’t speak English. Just another
wetback. You know the kind. The ones who always look ashamed.” Her father is a gardener at rich people’s
houses, and her mother watches over the four children (Esperanza, Nenny, Carlos, and Kiki). From a typical
Mexican family, Esperanza is not poor but also has never really experienced any luxury other than a used car.
On the other hand, Paikea comes from a broken family. Her mother died during childbirth, along with her twin
brother. After feeling the depression of loss and loneliness, Pai’s father Porourangi left New Zealand to live in
Germany, where he sculpted and sold Maori art. Pai was left to be raised by her grandparents Koro, the
current chief, and Nanny Flowers. Similar to Esperanza, Pai shares common family members that inspired
them and encouraged them through their trials, Nanny Flowers, for example, raised Pai to be the woman she
is—independent and tough. Regardless of the criticism from Koro, Nanny Flowers encourages Pai to do what
she knows is best, even if that results in harsh consequences. For example, during the movie, Pai and the
young boys of the village attend a school lesson taught by Koro. Pai is last in line, but sits down on the front
bench with the others, although Koro tells her to sit in the back, the proper place for a woman. She refuses to
move even when her grandfather threatens to send her away, which he does because Pai will not give up her
seat. As she walks away from the group, Nanny Flowers has a proud little smile on her lips, for she knows that
Pai is ordained to be the next leader. Because Pai is next in line to become the chief, she is of very high
status, just below the current chief.
A prominent figure on Mango Street, Esperanza presents an alternative to the oppression of women in the
community. In the outside world, however, she is just another young girl with parents who immigrated to the
United States in the hopes of a better life for their children. Esperanza wants to set an example for the women
trapped in their houses, to provide an escape for those ensnared in the barbed wire of marriage. Above all, she
dreams of the day where she can leave Mango Street, yet she knows that it is her duty to return to free her
friends. As told by the Three Sisters, “You will always be Esperanza. You will always be Mango Street. You
can’t erase what you know. You can’t forget who you are.” These three women told Esperanza that she was
special and was meant to be a strong and leading person, just like Pai and the whales. Because of the rich
diversity and influences in her neighborhood, Esperanza learns through her friends and experiences they share.
Marin, Rafaela, Lucy, Rachel, Sally, and Alicia all provided a learning experience in one way or another. As all
of these young ladies are in a similar age range with Esperanza, they undergo multiple trials side-by-side.
Contrastingly, Paikea has the blood of a leader running through her veins. She is a native, a leader, and a
change. Pai, like Esperanza, is a leading figure amongst the women of her community. Always aware of the
outer world, Pai knows that her people must adapt to the changing times or they will be swept away by the
current of technology. She holds a great love and respect for her culture and people, and she wants what is
best for them, even if it involves changing ancient traditions and ways. Pai knows it is her duty to stay, and her
desire keeps her rooted in her little village. Once, Pai’s father offered to take her to Germany with him to start a
new life, and she agreed to go with him. However, in the car ride along the beach, a whale calls from the
depths of the ocean and it is then that Pai knows she cannot leave her people. She asks her father to turn
around and she returns to the village of her people. Due to having little to no interaction with kids her age, Pai
must learn from her elders and through Koro’s reactions. The children of the village tease and taunt Pai for her
name and her big dreams, yet she pays them no attention. Unlike Esperanza, Pai knew from the beginning
that she was destined to be great and is different from others her age.
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Finally, the personalities of these two protagonists are exceedingly different. Esperanza, although older than
Paikea, has low self-esteem and little self-confidence. She is afraid of adults, and as shown in “A Rice
Sandwich,” she often cries when confronted by her elders. Throughout the novel, Esperanza is shamed by her
actions, other’s actions, and other’s words. All this young girl wants is to make friends and be loved by others,
but she gets in her own way. However, when the world seems against her and she is all alone, Esperanza
writes to escape. As directed by her deceased Aunt Lupe, she continues the poetry and short stories that free
her from the chokehold of Mango Street. While she finds joy in pencils and paper, she does not in her name.
“Esperanza” in Spanish means “hope” and “waiting,” two words that describe this girl perfectly. She is the hope
for the oppressed but she must wait for her opportunity to leave. In contrast to Pai, she actually did have a
childhood, a carefree time of playing and having fun with friends before the burden of responsibility is placed
on their shoulders, like the sky on Atlas’s.
Paikea, alternatively, is a proud and confident girl. She knows what is best and what her people must do in
order to survive. Starting with the women, she tells them to change their ways at the ripe old age of ten. Pai is
a serious and mature child, with a grown mannerism and demeanor. Little can shame her, except for her
grandfather; all Pai wants is to be loved and accepted by Koro. While everyone in the village can see that Pai
is fated to become the next chief, Koro stubbornly refuses to believe until the very end. In her position, she
takes her ancestry very seriously. Pai was named after her ancestor who rode the back of a whale to New
Zealand, and she is exceedingly proud of her name, unlike Esperanza. And unlike Esperanza, it seems as
though Pai has no time for boys or any relationships between them. She considers herself “one of the boys,”
and shows no interest. Growing up with her situation and the multiple responsibilities that followed left little
time for an actual childhood.
In the end, the fate of two different cultures rests in the hands of two different young girls. While they both
strive for freedom from oppression and change, Esperanza Cordero and Paikea Apirana have different
techniques through which they reach those goals. Esperanza, a quiet and ashamed girl of 13 or 14, chooses a
singular path to walk. She chooses the road she must walk alone, unaccompanied but free from patriarchal
domination. While fighting to free those sitting at the window, Esperanza finds her own destiny as the change
needed on Mango Street. Paikea, a strong and confident girl of 10 or 11, walks the forbidden path, the path of
a chief. She chooses to defy her grandfather and all traditions in order to modernize her people. In order to
save them, she must change them. Both young women, influential and inspiring, search for the key to free the
ones they love.

Annotation
The writer of this piece
 introduces the topic.
 More than 8,000 miles of land and sea separate two seemingly contrasting young women. One young
girl lives in the urban streets of Chicago, depicted in The House on Mango Street by Sandra Cisneros
(1984), while the other thrives in the countryside of New zealand, as shown in Whale Rider, directed by
Niki Caro (2003)—one an immigrant from a foreign country and the other a native Maori descendent.
Both girls struggle for change, fighting their own quiet wars. Despite the vast differences in lifestyle and
culture, both Esperanza Cordero of Chicago and Paikea Apirana of New zealand are destined to be
leaders of their generation in spite of the multitude of traditions and expectations that define them as
individuals and their role as women in society. These two natural-born leaders are bridging the gap
between the ancient customs and modern-day life.
 organizes complex ideas, concepts, and information to make important connections and distinctions.
 The writer uses a compare/contrast organizing strategy to explain similarities and differences between
the two girls’ cultures, families, and personalities and in how they go about bridging the gap between
the ancient customs and modern-day life.
 develops the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete
details, quotations, or other information and examples appropriate to the audience’s knowledge of
the topic.
 Details: One young girl lives in the urban streets of Chicago, depicted in The House on Mango Street by
Sandra Cisneros (1984), while the other thrives in the countryside of New zealand, as shown in Whale
Rider, directed by Niki Caro (2003)—one an immigrant from a foreign country and the other a native
Maori descendent.
 Examples: . . . Nanny Flowers encourages Pai to do what she knows is best, even if that results in harsh
consequences. For example, during the movie, Pai and the young boys of the village attend a school
lesson taught by Koro. Pai is last in line, but sits down on the front bench with the others, although Koro
tells her to sit in the back, the proper place for a woman. She refuses to move even when her
grandfather threatens to send her away, which he does because Pai will not give up her seat. As she
walks away from the group, Nanny Flowers has a proud little smile on her lips . . .
 Quotations: . . . and Esperanza demands change through rebelling in her own quiet war. “I have decided
not to grow up tame like the others who lay their necks on the threshold waiting for the ball and chain”
(The House on Mango Street).
 uses appropriate and varied transitions to link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and concepts.
 Despite the vast differences in lifestyle and culture, both . . . While culture has a huge impact on the
Cordero and Arirana families, the protagonists . . . However, she states . . . According to legend . . . For
example . . . yet she, like Esperanza . . . Even though . . . On the other hand . . . Similar to Esperanza . .
Regardless of the criticism from Joro . . . In the outside world, however . . . Above all, she dreams of the
day . . . yet she knows . . . Contrastingly . . . Once . . . However . . . Due to having little interaction with
kids her age . . . Unlike Esperanza, Pai . . . Finally . . . In contrast to Pai . . . In the end . . . While they
both strive for freedom from oppression and change . . .
 uses precise language and domain-specific vocabulary to manage the complexity of the topic.
 More than 8,000 miles of land and sea separate two seemingly contrasting young women. One young
girl lives in the urban streets of Chicago, depicted in The House on Mango Street by Sandra Cisneros
(1984), while the other thrives in the countryside of New zealand, as shown in Whale Rider, directed by
Niki Caro (2003)—one an immigrant from a foreign country and the other a native Maori descendent. . .
the personalities of these two protagonists are exceedingly different. . . . In the end, the fate of two
different cultures rests in the hands of two different young girls.
 establishes and maintains a formal style and objective tone while attending to the norms and
conventions of the discipline in which the student is writing.
 More than 8,000 miles of land and sea separate two seemingly contrasting young women.
 Both young women, influential and inspiring, search for the key to free the ones they love.
 provides a concluding section that follows from and supports the information or explanation
presented.
 In the end, the fate of two different cultures rests in the hands of two different young girls. While they
both strive for freedom from oppression and change, Esperanza Cordero and Paikea Apirana have
different techniques through which they reach those goals. Esperanza, a quiet and ashamed girl of 13 or
14, chooses a singular path to walk. She chooses the road she must walk alone, unaccompanied but
free from patriarchal domination. While fighting to free those sitting at the window, Esperanza finds her
own destiny as the change needed on Mango Street. Paikea, a strong and confident girl of 10 or 11,
walks the forbidden path, the path of a chief. She chooses to defy her grandfather and all traditions in
order to modernize her people. In order to save them, she must change them. Both young women,
influential and inspiring, search for the key to free the ones they love.
 demonstrates exemplary command of the conventions of standard written English.

Tenth Grade Writing Sample
Argument
This argument was produced by a student who was asked to write a persuasive essay that required research.
The student generated the topic and had an opportunity to revise.

__________ School Bond Levy
The __________ School Board has recently proposed a bond levy to add new facilities as well as conduct
some major repairs to the school. The bond includes building a new gymnasium, a new science room and lab,
a new Media Center/Library, new Chapter 1 and Special Education classrooms, and other facilities such as
more parking space, an increase in storage area, and new locker rooms. Along with new construction, the
board is proposing to remodel facilities such as the drama/music areas, the entire roof, the heating system, the
school kitchen, and present gym as well. This bond allowing __________ School to add more facilities should
be passed in order for young students to be provided with a better education.
Several arguments have been brought up concerning the levy since it failed in the March election. Some say
that the school doesn’t need to have brand new facilities and better classrooms, but it does. Just this year the
school had to shut down for days at a time as a result of a malfunction of the heating system. The roof of the
library also had a leaking problem all winter long. The leaking has actually caused the ceiling tiles to rot to the
point where they are having to be removed. It isn’t safe to sit underneath them because, in fact, they have
fallen to tables where students had been working only minutes before.
Another issue that people may be concerned with is the money that taxpayers have to put up for the building.
The cost of the project in its entirety will be 2.9 million dollars, meaning that for the next 25 years, taxpayers
would pay 40 cents more per thousand dollars in property tax than they do this year. The project does cost a
significant amount of money, but the school needs it. If something isn’t done now, then the facilities such as
the library, the science room and others will continue to grow steadily worse. The construction and remodeling
needs to be done eventually, so why not now, when interest rates are low and expenses are also low.
Superintendent __________ commented that it would cost the taxpayers much less money now than ten years
from now. Another reason that this is a good time to pass this bond is that the results of Ballot Measure 5 are
going into effect at the same time as the levy. As it stands now, property tax rates will go down another $2.50
by next year; however, if taxpayers don’t mind paying what they do now and can handle a 40 cent increase,
then the school can be that much better.
Many other good reasons exist for funding this construction now. For one, better facilities will be made
available to everyone: staff members, students, and community members. The new gym will allow student
athletes to have earlier practices and more time for homework. With only one gym in a K–12 school system,
the junior high has to practice in the morning before school, starting at 6:30 A.M., meaning that both the girls
and boys teams had to practice at the same time, with half of the court for the girls half for the boys. After
school, the high school girls would practice from 3:30 to 5:30 P.M. The varsity boys would then start at 5:30 or
6:00 and go until 7:30. After that, the junior varsity boys would come in for an hour and a half. It’s absurd to
think that student athletes can make good use of their time with a schedule like that. If the bond were to pass,
both the new gym and the present gym would be used for practices and athletes wouldn’t have to wait so long
to practice every day.
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Another reason that the gym should be built is that it is no longer adequate. The bleachers are too close to the
court and so there is no room to walk by without getting in the way during a game. The gym also poses a
problem for the cheerleaders. As it is now, there is no room for them to cheer. They have to stand on one of
the ends which, of course, is right in the way of people walking by. If a new gym were built, enough room
would be provided surrounding the court that there wouldn’t be any of the problems there are now.
Another advantage to the bond proposed is that it would provide more space in the school. The school has
always been small, which is in some ways nice, but it needs to expand. The lack of space is a problem
because everyone is crammed into one little hallway trying to make it around from class to class. As it is, there
isn’t enough room for the library to just be a library or the kitchen to just be a kitchen. Students can’t even go to
the library when they need to because Health, Media, and other classes are held there. The Satellite Learning
classroom, which shares a space with the kitchen, usually has a difficult learning atmosphere each day people
prepare food for the hot lunch program. Another problem area is the current science room and lab. Lab
facilities are outdated and cannot be replaced for a variety of reasons related to the plumbing and electrical
systems. Both science teachers have said publicly that the chemical storage room is inadequate and unsafe.
The science curriculum is a core part of students’ education and they deserve good facilities.
It is clear then, that __________ School needs significant improvements in which case the bond must be
passed. As a community, education is an essential part of the future. In the past, __________ has relied on
the timber industry for employment, but times are changing and the younger generations need to be better
prepared to meet the challenges that arise. For example, they need to able to take part in a variety of activities
and be able to achieve in many different areas. If the school is inadequate, how can the younger generations
be provided with the education and training they need to be successful in the future?

Annotation
The writer of this piece
 introduces a precise claim, distinguishes it from alternate or opposing claims, and creates an
organization that establishes clear relationships among the claim, counterclaims, reasons, and
evidence.
 This bond allowing __________ School to add more facilities should be passed in order for young
students to be provided with a better education.
 Some say that the school doesn’t need to have brand new facilities and better classrooms, but it does.
 Another issue that people may be concerned with is the money that taxpayers have to put up for the
building.
 develops the claim and counterclaims fairly, supplying evidence for each while pointing out the
strengths and limitations of both in a manner that anticipates the audience’s knowledge level and
concerns.
 Just this year the school had to shut down for days.
 Details about the malfunction of the heating system and the falling ceiling tiles in the library support the
claim that brand new facilities and better classrooms are needed.
 Another issue that people may be concerned with is the money that taxpayers have to put up for the
building. The cost of the project in its entirety will be 2.9 million dollars, meaning that for the next 25
years, taxpayers would pay 40 cents more per thousand dollars in property tax than they do this year.
 Superintendent __________ commented that it would cost the taxpayers much less money now than
ten years from now.
 . . .[The gym] is no longer adequate.
 The school has always been small . . . [and] it needs to expand.
 Details about the scheduling of classes in the library support the claim that the school needs
to expand.
 uses words, phrases, and clauses to link the major sections of the text, create cohesion, and
clarify the relationships between claim and reasons, between reasons and evidence, and between
claim and counterclaims.
 The project does cost a significant amount of money, but the school needs it.
 Another issue that people may be concerned with . . . Many other good reasons . . . Another reason . . .
 establishes and maintains a formal style and objective tone.
 Another advantage to the bond proposed is that it would provide more space in the school.
 It is clear then, that . . .
 provides a concluding section that follows from and supports the argument presented.
 If the school is inadequate, how can the younger generations be provided with the education and
training they need to be successful in the future?
 demonstrates exemplary command of the conventions of standard written English.

Tenth Grade Writing Sample
Informative/Explanatory
This essay was produced for an on-demand assessment. Students were told to write about a character in a
work of literature whose pride or selfishness creates problems. The abbreviated time frame of the assessment
situation (and the consequent lack of opportunity to revise) explains the absence of information and quotations
from researched sources and perhaps the occasional spelling errors as well.

Animal Farm
In the novel, Animal Farm, by George Orwell, there is one very particular character whose pride and
selfishness creates problems. This character had just merely good ideas in the beginning. However, as time
went on, his true self-interest began to shine through. This character started a free republic of animals and
turned it into a plantation that used animals as slaves. He never did have enough and always wanted more,
regardless of the price that others had to pay. This character whose pride and selfishness creates problems, is
none other than the great leader of Animal Farm himself, comrade Napolean [Napoleon], the pig.
Comrade Napolean is a powerful authority on Animal Farm. In fact he is the leader of Animal Farm and a high
strung leader at that. After Old Major died, Napolean lived upon Old Major’s ideas. Napolean lead all the
animals to rebellion so that Manor Farm ceized to exist, and Animal Farm was born. In the first year, he even
worked the fields and helped bring in their biggest harvest ever. Little did the animals know, but he would soon
change. Eventually the animals started receiving less food because Napolean needed more food to power his
“large” brain. Later, he goes and runs off his successor, Snowball, so he can have the whole farm to himself.
Then he stopped working the fields. He started taking young animals and selling them or using them for his
own use. He stopped sleeping in the hay and slept in the farm house instead. Finally, he took away half the
grain fields so he could plant barely to make himself beer. This Napolean was a power hungry, selfish
individual for sure.
Being power hungry, always causes problems, and boy did Napolean cause problems. The animals had
received so little food that many were starving, you could see their bones, and some even died of starvation.
Nopoleans’s lack of work meant the animals had to work harder, and it wasn’t easy on an empty stomach.
Many animals would break their legs or hoofs but would continue to work. The lack of new workers due to
Napolean’s selling them off, meant that nobody could retire, and one old animal even died in the fields.
Snowball was a great teacher for the animals, and now that he was gone, they lacked education. Then with
finally only half of the fields being productive for food, the animals starved even more and worked harder to
make beer that they never saw. Not to mention that they had to sleep on a dirt floor while the lazy Napolean
slept in his nice comfortable bed. His selfishness had deffinately created problems.
Napolean’s experience had changed the farm drastically. He thought things were getting better while the
animals knew they were only getting worse. After the rebellion, many humans disliked Animal Farm and the
animals disliked humans. Nopoleans’s selfish ways were much like those of a farmer. So eventually as
Napolean became more “human,” the town’s people began to like him. Napolean could care less about his
animals, just so long as he was on good terms with the humans. By the novel’s end, Napolean is great friends
with every human in town. However, his animal slaves are no longer happy as they once were. They still hate
humans which means now, they hate Napolean. So due to Napolean’s pride, the story has changed its ways
from start to finish. He has turned friends into foe and foe into friends, but at great cost.
In the novel, Animal Farm, by George Orwell, Comrade Napolean is a character whose pride and selfishness
creates problems. The starving animals have suffered greatly because of their leader’s pride. On the other
hand, Napolean has gained great success through his selfishness. Unfortunately, that’s just the way it is. You
can’t have pride without problems. Even if they are little problems, it’s still due to pride. Now, if Napolean had
pride in his farm rather than in himself, well then maybe the humans would’ve hated him, but he’d still has his
true friends of four legs. However, he chose to follow a different path and he burned those bridges along the
way. So for now, Comrade Napolean’s pride and selfishness has created problems for the animals, but
someday, it will create problems for himself.

Annotation
The writer of this piece
 introduces the topic.
 In the novel, Animal Farm, by George Orwell, there is one very particular character whose pride and
selfishness creates problems. . . . This character whose pride and selfishness creates problems, is
none other than the great leader of Animal Farm himself, comrade Napolean [Napoleon], the pig.
 organizes complex ideas, concepts, and information to make important connections and
distinctions.
 The organization of the explanation is mostly chronological. The writer focuses on how Napoleon
changes over time, how he becomes power hungry, and selfish, and eventually “human.” The writer
describes the problems that Napoleon’s changing nature creates.
 develops the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete
details, quotations, or other information and examples appropriate to the audience’s knowledge of
the topic.
 Details: In the first year, he [Napoleon] even worked the fields and helped bring in their [the animals’]
biggest harvest ever. . . . Not to mention that they had to sleep on a dirt floor while the lazy Napolean
slept in his nice comfortable bed.
 Examples: . . . nobody could retire, and one old animal even died in the fields.
 uses appropriate and varied transitions to link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and concepts.
 In the novel, Animal Farm, by George Orwell, there is one very particular character whose pride and
selfishness creates problems. This character had just merely good ideas in the beginning.
 In the novel . . . In fact . . . In the first year . . . Eventually . . . Being power hungry . . . Not to mention . .
On the other hand . . .
 uses precise language and domain-specific vocabulary to manage the complexity of the topic.
 In the novel, Animal Farm, by George Orwell, there is one very particular character whose pride and
selfishness creates problems. . . . This character started a free republic of animals and turned it into a
plantation that used animals as slaves.
 establishes and maintains a formal style and objective tone (with the exception of . . . and boy did
Napolean cause problems).
 In the novel, Animal Farm, by George Orwell, there is one very particular character whose pride and
selfishness creates problems. . . Comrade Napolean’s pride and selfishness has created problems for
the animals, but someday, it will create problems for himself.
 provides a concluding section that follows from and supports the information or explanation
presented.
 In the novel, Animal Farm, by George Orwell, Comrade Napolean is a character whose pride and
selfishness creates problems. The starving animals have suffered greatly because of their leader’s
pride. On the other hand, Napolean has gained great success through his selfishness. Unfortunately,
that’s just the way it is. you can’t have pride without problems. Even if they are little problems, it’s still
due to pride. Now, if Napolean had pride in his farm rather than in himself, well then maybe the
humans would’ve hated him, but he’d still has his true friends of four legs. However, he chose to follow
a different path and he burned those bridges along the way. So for now, Comrade Napolean’s pride
and selfishness has created problems for the animals, but someday, it will create problems for himself
 demonstrates command of some aspects of the conventions of standard written English (yet
displays several errors in spelling and other mechanics).

